The Development of Job Performance Standard for Vocational Teachers in Vocational High School by KRIVET
The Development of Job Performance Standard for Vocational
Teachers in Vocational High School
Myung-Hee Jang
Sook-Young Byun
I.
The study aims to look into the role of vocational teachers in vocational high schools
and quality of these teachers keep up with the changes in society and policy in
vocational education. It also aims to present and develop job performance standard
through identifying job specifications in the field for more effective job performance of
vocational teachers.
To accomplish the purpose of the study, the role and quality of vocational teachers in
vocational high school have been looked into and their jobs were analyzed. The
awareness and demand for the development of job performance standard, through which
the direction and basis for the development of job performance standard are developed
and presented, were surveyed.
The study made use of several research methods such as analysis of literature and
documents, job analysis through structured group interviews, interview research, daily
work log, and professional conferences.
II.
Based on the analysis of related materials, the following roles were identified for
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vocational teachers is as follows: the development of vocational education courses or
programs that reflect the characteristics of vocational training, the guidance for
employment or higher education, the planning and operation of field training programs
besides other general roles required of ordinary teachers. For the vocational education
teachers, their role to connect and cooperate with related industry is specifically required
for a more effective teaching.
Furthermore, the role of vocational teachers to cope more flexibly with new jobs is
more important in compliance with the global changes in the vocation and work of
vocational teachers in vocational high schools. Specifically, vocational teachers are
required to have the quality and ability to effectively deliver updated knowledge,
technology, information, and skills as well as the ability to meet the demands from the
field and enhance their professionalism.
III.
1. Analysis of regulations on treacher responsibility and the 7th education course
According to the analysis of the regulations on the jobs of teachers, the only
difference between the jobs of vocational teachers and the ones of ordinary teachers is
that the job of the former requires the nurturing of the ability to adapt themselves to an
industrial field. Since our rules and regulations follow the traditional point of view, the
roles and contents of job performance fail to lead the teachers to adapt themselves to the
change of environment and to develop themselves by continuing education with a
future-oriented perspective. Especially, they are not sufficient in presenting the systematic
job specifications and a concrete role that will enable vocational teachers to enhance their
professionalism and originality.
The 7th education course emphasizes the diversity and specialization of education
courses that are designed to accommodate the conditions of the district and the school.
Furthermore, through the solidification of vocational training and support-plans, vocational
high schools are striving to reflect the demands of students and industry, to specialize
vocational education, and to diversify majors and contents of education. Accordingly, the
demand to organize vocational education courses and to plan and carry out field training
is emphasized for vocational teachers.
2. Job analysis
The job of vocational teachers was analyzed through the research of documents to
identify job specifications, survey to confirm the identified job specifications, structured
group interviews, and analyzing work logs.
To survey the job specifications of vocational teachers in vocational high schools,
education plans of several vocational high schools were reviewed. It was found that
vocational teachers have thirty-eight more job responsibilities than teachers of general
education subjects(Park etc., 1999a). These jobs consist of the management of curricular
and extra curricular activities that reflect the characteristics of vocational high school
education and industry and school cooperation and field training. By carrying out these
responsibilities, vocational teachers not only enhance the effectiveness of vocational
education but also promote networking among school, the enterprise, and the community.
To confirm how many of the 171 responsibilities identified through document analysis
are actually performed in the field, a questionnaire survey was conducted. As a result, a
great discrepancy was found between 171 job specifications and actual performance. The
necessity of these tasks numerically rated was 3.7 on average, which means that most
teachers felt these jobs needed to be carried out. However 10 (5.8%) of the 171 tasks
were rated low level in necessity and in actual performance.
In structured group interviews, 161 job specifications excluding the 10 jobs least
needed and performed were included in the interview data. Through two group
interviews, 34 job responsibilities were adjusted under the consent of all participants, one
task was deleted, and 15 new tasks were added. A total 175 jobs were identified as
responsibilities that vocational teachers need to perform in the field.
Finally, the scope and content of the responsibility of vocational teachers in vocational
high school were classified into eleven areas: teaching, student guidance, class
management, curriculum organization and management, study and development, training,
school management, participation in events inside and outside of school, cooperation with
the local community, administrative work, planning, developing, and operating vocational
education programs, and coordinating.
To make a more accurate observation of the working hours and job performance of
vocational teachers in vocational high schools, the researchers analyzed work logs kept by
teachers. For this, ten teachers were each asked to keep a work log for four weeks.
According to the analysis of the work logs, the teachers spend most of their working
hour in 'teaching' (1st), 'school operation' (2nd), 'student guidance' (3rd), 'study and
development' (4th), and 'administrative work' (5th). The most important factors that affect
their working hour and working ares is whether they are in charge of a class or have
special assignment.
IV.
1. How job responsibilities are understood and appreciated
Asked about how well they understand their job responsibilities and how satisfied they
are in performing them, vocational teachers and vocational high school administrators in
general gave positive responses. When the responses from vocational teachers are
separated from the responses given by administrators, the level of dissatisfaction is visibly
higher for the teachers than for the administrators. Furthermore, while more than half of
the teachers (51.3%), the administrators (78.6%), and the parents (59.5%) regarded the
competency of vocational teachers as excellent, only 29.5% of educational experts
considered it excellent.
2. How work responsibilities are perceived and performed
According to survey results, teachers, administrators, educational experts, and parents
(8.94, 9.42, 9.55, 8.70) consider teaching as the most important among the eleven jobs
categories. They rated student guidance as the second most important (8.30, 8.71, 8.69,
8.35). The respondents also viewed 'developing, planning, and operating vocational
education program and coordinating field training and school-industry cooperation' as
important. However, the performance level of the teachers are considered relatively low
in the above two jobs. That is, seven jobs, among 175 job specifications, were regarded
as main tasks with over eight points, 153 were rated as secondary tasks with five to
eight points, and 15 were rated as miscellaneous tasks below four points.
3. How much demand exists for job performance standard
Teachers, education experts and administrators were asked about the use of job
performance standard in human resource management in school. In general, teachers
(58.7%), education experts (69.7%), and administrators (80.7%) agreed that the use of job
performance standard in the division of labor is appropriate. Opinions differed on the use
of the job performance standard in assigning different numbers of students. Administrators
(53.9%) and education experts (62.8%) felt that the standard would be expedient, but
teachers (47.3%) saw it as being less appropriate. Regarding the use of the standard in
performance assessment, more than 70% of teachers saw it as being acceptable or less
appropriate. Administrators (41.5%), on the other hand, and education experts (50.0%) felt
that it was appropriate. In deciding salary, almost 30% of teachers, administrators, and
education experts answered that the standard should be used. In selecting trainees or
areas of training program, teachers (91.5%), administrators (69.7%), and education experts
(83.2%) answered that the standard would be somewhat appropriate. Finally, for use as
criteria for deciding the terms of employment, teachers (50.4%), administrators (41.6%),
and education experts (29.5%) answered that the standard would not be appropriate.
When asked about how such a job performance standard should be implemented,
teachers and education experts (65.6%, 70.5%) replied that it should be applied to
teachers grouped by their areas of major. Administrators (71.9%) disagreed in preferring
to apply the standard according to the characteristics of curriculum. The optimum number
of class hours as suggested by teachers, administrators, and education experts are 14-15
hours per week as appropriate for vocational high school teachers, 13-14 hours for
teachers of professional curricula, and 11-12 hours when a teacher has an assigned
position.
V.
Job performance standards have been developed and implemented in other countries. In
this study, cases in America, Taiwan and China are examined for any meaningful lessons
that may be found for the creation and application of job performance standards in
Korea's vocational high schools.
1. The significance of establishing job performance standard for vocational
teachers in vocational high schools
First, the standard elevates the social position of the teachers by reflecting the
characteristics of vocational education and its professionalism so that the public can
recognize the necessity of vocational education teachers.
Second, the standard promotes the career development of teachers by elucidating the
guideline for job development.
Third, the standard improves the management of human resources in vocational schools
by guiding the organization of teaching staff.
Fourth, the standard can be used as a measurement to nurture and train vocational
teachers to become professionals capable of which satisfying the needs that arise as
vocational education is developed.
Fifth, the standard increases the quality and the outcome of vocational education.
2. The development of job performance standard for vocational teachers in
vocational high schools
2.1 Prerequisite
First, the job specifications of vocational teachers should be clearly and accurately
presented.
Second, the standard should be confirmed and agreed upon through a reasonable and
systematic procedure.
Third, the standard should present the title, purpose, contents, and method of the jobs
that are repeatedly performed in the field. It should present them in common terms based
on facts, and especially, it should accurately describe the detailed contents based on
activities.
2.2 The process
First, form a team of teachers who will develop the job performance standard
including the head teachers.
Second, develop a standard based on a thorough and accurate analysis of tasks that are
being performed by teachers in the field.
Third, specify and systematize a set of standards.
2.3 The structure and content of job performance standard
The standard has a tri-level structure composed of: job areas, job contents, and
particular standards. There are six job areas, namely teaching, student guidance and class
management, development and operation of curriculum, school operation, industry and
school cooperation and network with community, and improvement of professionalism, in
the standard. Nineteen job contents and eighty-nine standards make up the rest.
2.4 Suggestions for the effective use of job performance standard
The standard will enable vocational teachers to recognize their job characteristics. It
can be used as basic data for evaluation and improvement of teacher training and the
existing curriculum. The standard can also be utilized as basic data in modifying the
qualifications of vocational teachers for employment and improving the relevant school
policy. More over the standard can be used in the placement of teachers and the division
of labor in of vocational high schools. Finally, the standard can be used for teachers so
that they will be able to evaluate their job performance and to encourage themselves to
continue their learning.
In order to make use of the job performance standard in training, qualifying,
employing, evaluating, and placing vocational teachers, full attention must be given by
administrators and policy makers in vocational education sector. Furthermore, teachers and
administrators in vocational high school should actively make suggestions for policy
improvement when there is a need for an administrative improvement and re-arrangement
of standard.
